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ABSTRACT 



Recognizing the need to provide classroom teachers 
with teaching aids usable in career development, a federally 
subsidized project was conducted by the University of Minnesota 
during the summer of 1968. Resulting from this conference were 
teacher formulated behavioral objectives and activities that should 
prove useful in needed program development. In most instances the 
stated objective is followed by a statement of rationale, enabling 
objectives, and innovative teaching- learning approaches. It should be 
noted that these behavioral objectives represent only a beginning in 
relation to the need for career development programs and are in need 
of refinement. Also included in this document is a self-appraisal 
form for the job ahead. (Author/JS) 
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INTRODUCTION 



Althoujjii currant reform in sc.iool curriculum is desirably concerned 
with inductive processes of learning, curriculum building continues to be 
organized largely around traditional subjects and courses. The respective 
contribution each school subject makes to students' growth and development 
has been demonstrated over time. But the prevailing courses are tightly 
organized and do not include all the concepts important to the education 
of the young person, nor even necessarily those which may be most relevant 
to his personal development or his understanding of industrial society. Im- 
portant concepts of self and community may be left at the periphery of the 
curriculum unless a deliberate effort is made to include them. Many of 
these concepts are currently being brought together under the discipline of 
career development, a subscience of occupational psychology which offers 
possibilities for bridging school and community. 

Our world of work today is changing so rapidly that personal adapta- 
tion and development require both a greater degree of self-awareness and 
awareness of occupational life. Technological change and increasing com- 
plexity of social organization has prompted a growing interest in career 
development and its potential contribution to the school program. The in- 
timate relationship between education and occupation has been stressed re- 
peatedly by the Educational Policies Commission ( Manpower and Education) , 

The National Manpower Commission ( A Policy for Skilled llanpower ) , American 
Council on Education (Man. Education and Rfork ) , National Vocational Guidance 
Association ( Man in a World of Nork) . the President's Panel on Vocational 
Education, and by many authorities in the field. Interest has been further 
stimulated by recent legislation aimed at improving the economic xrelfare of 
youth through programs of vocational guidance, training and placement, as 
well as by federal support of curriculum design. 

The task of providing curricular experiences which permit the young 
person to develop meanings about himself and the overall milieu in x^hich he 
lives and xjill work is not an easy one for the school. According to the 
National Manpower Council ( Education and Manpox^er ) , 

...some attempt has been made in the past ten years to bring vo- 
cational guidance services down to the level of the classroom 
through cou’rses in occupational information, community civics, 

group guidance, student services, orientation and psychology 

Still, not counting the high enrollment in community civics, 
long a required course in most junior high schools, much remains 
to be done in bringing about guidance, and particularly occupational 
information, into the classroom in an organized and systematic 
way (p. 215). 

A lack of appropriate teaching materials is a principal reason for the 
schools not doing more toward educating for vocational development. 

It was in recognition of the need to provide classroom teachers xirith 
concrete teaching aids that a federally subsidized project in career de- 
velopment was conducted by the University of Minnesota during the summer 
of 1968. School counselors and vocational educators vrorked together to 
identify important concepts of occupational behavior in a changing society 
and to develop learning activities x^rhich v/ould lend themselves to incor- 
poration into on-going subject-matter courses. Since curriculum planners 



2 




have been criticized for not stating their objectives with precision, con- 
certed efforts were made to state career development objectives in behav- 
ioral or performance terms that describe what the learner is to do or ac- 
complish. The behavioral objectives presented here, along with the learn- 
ing activities, are in need of further refinement and development, but they 
are being released at this time to participants in the project for immediate 
tryout with teachers in the school setting. 

Those who participated in the summer project will be the first to 
acknowledge that this product represents only a beginning. Much \i?ork lies 
ahead and many problems must be resolved in the process of producing ef- 
fective career development learning activities. Many of the behavioral 
objectives set forth in this document duplicate each other; others remain 
general propositions about learning rather than achievements expected of 
learners. The leainaing activities contained herein were developed over a 
relatively short period of time and largely through brainstorming. They will 
need to be expanded and described more explicitly. The optimum time for 
introducing a given learning experience still remains to be empirically 
determined, although the objectives have a]..plicability to every stage of 
development, the learning activities will prove to be more appropriate for 
one stage than another. Multimedia techniques for stimulating learning re- 
main to be developed, based on the behavioral objectives which have been 
identified. Finally, there is the problem of preparing teachers in the 
underlying assumptions and concepts of these materials. Emphasis on career 
development introduces into the classroom an essentially foreign element. 

In the initial tryout of these materials, it is hoped that those who par- 
ticipated in the summer project will work closely with their teacher col- 
leagues, perhaps even engaging in team teaching. 
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BROAD mSTRUCTIONAL GOAL WO. I: 

Evaluates his interests, abilities, values, needs and other self 
characteristics as tney relate to occupational roles. 
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Evaluates the relevance of his o^m aptitudes and abilities for broad 
occupational areas. 

Rationale ; Career development is essentially a process of relating self to occu- 
pations. Part of this process means discovering occupations in which one 
utilizes his abilities and experiences the consequences of achievement. In 
the exploration and discovery stages the student should consider broad occu- 
pational areas. 

Enabling Oblectives : Identifies strengths and weaknesses in work-related skills 

in current and previous activities. (School subjects j extra-curricular ac- 
tivities, part-time jobs, work performed in the home, etc.) 

Identifies strengths and weaknesses in work-related skills from measures of 
aptitude and ability. (D.A.T. , G.A.T.B., Mechanical Assembly, etc.) 

Identifies general aptitudes and abilities required for a few jobs in each 
broad occupational area. 

Innovative Teaching-Learning Approaches ; 

1. Encourage teachers in the various subject areas-English, Math, Science, 
Social Studies, Arts, etc., to indicate where skills taught are used in occu- 
pations. This should be done continuously and organized such that it is a 
definite part of each lesson plan. 

2i. Have students interview workers to determine what applications of skills 
in various school subjects are made in several occupations the student selects. 
The interview may be an application of comm.unication skills in English. The 
interviews may be taped or filmed for replay. 

3. Have students conduct a survey of jobs in the community to determine the 
ability requirements of broad occupational areas. Students may be grouped 
to interest in similar occupations. 

4, Have the State employment service administer the General Aptitude Test 
Battery to students and construct Occupational Ability Pattern profiles for 
each student. The profiles may be compared with Occupational Ability Patterns 
for various occupations. 

5« Have students do a case history on themselves in which they prepare a pro- 
file of their school activities, community and social activities, strengths 
and weaknesses in school subjects, outstanding achievements in work related 
skills etc. Then have them write a prognosis or a course of action they might 
suggest to a person with this profile who was seeking vocational guidance. 
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OBJECTIVE; Evaluates otto abilities and characteristics with respect to responsibi- 
lities and tasks of preferred occupation. 

PATIONALE; The beginning worker must understand his otto strengths and weaknesses in 
order to successfully meet the requirements 'necessary for a given occu- 
pation. 

ENABLING OBJECTIVES: The student will; 

1. Identify numerous . tasks and responsibilities concerning a chosen 
occupation, or one he has selected for further study. 

2. Categorize job activities according to the D.O.T. classification 
(data, people, things) 

3. Use test data, personal experience, and personal feelings to 
analyze himself in relation to his preferred occupation. 

INNOVATIVE TEACHING LEARNING APPROACH: 

1. Develop a profile for each student based on a variety of tests he 
has taken. 

2. Observe the performance and interview a person in a preferred occu- 
pation in order to relate how the student might fit into this 
occupation. 

3. Write a job analysis for a given occupational area, paying close 
attention to what are his otto strengths and weaknesses in relation 
to that job. 
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Oblectlve ; Identifies and considers alternative occupations for which training, 
experience, and interest requirements are sufficiently similar to those of 
the preferred occupation that they may serve as alternate career possibilities. 

Rationale ; The young person may not know what he can do that appeals to interests 
and fills personal job needs. This should’ lead him to find out the require- 
ments of the occupations which he is considering. It will sllso provide alter- 
nate possibilities whenever some of the requirements cannot be met in the pre- 
ferred choice. 

Enabling Objectives ; 

Identifies and considers a variety of occupations which appeal to interests. 
Seek information about training and experience required for entry positions 
in the preferred career choice. 

Identifies alternate choices in case vacancies in preferred occupations do 
not present themselves. 

Innovative Teaching-Learning Situations : 

1. Have students take Kuder and other interest tests. Discuss Interests and 
job opportunities in the field of interest. 

2. Have a career day with speakers, panel discussion, etc. Video-tape inter- 
views or speeches in various occupations and develop a library. Make these 
available in a learning center for individual student use as the need arises. 

3. Set up field interviews with employed persons in related or preferred occu- 
pational choices. Students ask questions about the progression of jobs held, 
career patterns, or other jobs the worker feels he might handle. 

4. Have students find the levels of jobs in an occupational area for a person 
with less than high, school, less than high school graduation, Jr. College, 
less than college graduate, and college graduate. 

5. Have students study the differences in positions in large corporations as 
compared to small firms. 

6. Have students write biographical sketches of self to Include hobbies, 
likes, dislikes, value choices, persona], needs and wants. Have them list the 
occupations which seem to match the sketch. 

7. Have students play Life Career Game to discover what can happen as a result 
of different decisions made during ones career. 

8. Rewrite descriptions of a preferred occup^ttion as they appear in the Dic- 
tionary of Occupational Titles (Second Edition) in terms of the role relation- 
ships a worker has, as shoTim in following example 

Newspaper Carrier 

"Distributed newspapers to regular subscribers on a specified 
route. Collects accounts at regular intervals and delivers 
or mails collections to superior. Attends periodic meetings 
for instructions. Contacts new subscribers and writes subscriptions.” 

The following might be a better description of the role; 

"Key persons in the role set of newspaper carrier include the following; 
(1) The Customer. Customers like to receive their newspaper in a con- 
venient place, unaffected by rain, snow, or wind. They can rarely tol- 
erate a delay in delivery longer than ten minutes off one’s usual 
time. They must be taught to telephone newspaper carrier at home rather 
than telephone the newspaper with a complaint. Many do not pay prompt- 
ly but must be revisited several times. Mo6t of them are chronically 
short of change. All of them desire that the newspaper carrier shall 

stay off the grass, stay out of the flower gardens, and indeed, would 
prefer that he not step on the property at all. Should the newspaper 
carrier be bitten by the customer's dog, the customer is likely to 
O blame the newspaper carrier for upsetting the dog. 

1C 7 
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(2) Non-Customers. Other persons who are not customers nevertheless | 

.may give the newsboy trouble since they object to his taking dhort- ! 

cuts across their property. They also have dogs. (3) The Superior. 

This individual tries to maintain the fiction that the newspaper carrier 'jr i 
is an independent business man. Therefore, he has periodic meetings | 

with the newspaper carriers in order to counsel'* them on their business 
activities. As a matter of fact, he spends most of his time pressuring 
the newspaper carrier to Increase the number of new subscribers. His | 

pep talks are frequent and must be endured. ( 4 ) Other News-carriers. 

One occasionally encounters persons who carry newspapers for competing 
companies (or even for the same company) who attempt to take away one's j 

subscribers. (5) School Teachers. The newspaper cartler must particu- 1 

larly guard against the possibility that failure to keep up his school 
work or infractions of disciplinary rules may lead to his being kept i 

after school. Should this occur, he may then be late in picking up his I 

papers of both his superior and his customers. The resultant role con- 
flict may, in addition, produce feelings of guilt on the part of the 
newspaper carrier, thus, affecting his degree of job satisfaction." I 



Guidance in Vocational Edueation ; Guidelines for Research 6 Rractice j 

R. E. Campbell (Ed' :or) . Center for Vocational and Technical Educa- 
tion. The Ohio State University, January 1966. 
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Check list for learning activity (1) | 

(Put a in a col . that best describes 

a trait, and an X in a col. that least 
describes a trait.) 

1. adventurous 

2. affected 

3. affectionate 
4.. ambitious 



Col. 1 
Me as I i 
myself 



lee 



Col. 2 
He as I'd 'i 
like to be 



Col. 3 
Tou as I 
see you 



Col . 4 
■ [ou as I'd 
like you 
to be 



5. anxious for approval 

6. appreciative 
7 - argumentative 

8. big-hearted 

9. careful about physical appearance 

10. competitive 



11. complaining 

12. critical of others 

13. demanding 

14. distant 

15. dogmatic 

16. dominating 

17. easily angered 

18. easily discouraged 

19. easily swayed 

20. efficient 

21. encouraging 

22. enthusiastic 

23 . forgiving 

24. frank, forthright 

25. fun- loving 

26. give praise readily 



27. 



good listener 
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Check 


list for learning activity (cont) Col. 1 


Col. 2 


Col. ^3# 


o 

o 

• 


■I 


20. 


helpful 








- t 
1 


29. 


indifferent to others 








.! 


30. 


impulsive 










31. 


intolerant 










32. 


jealous 








1 


33. 


kind 








i 


34. 


look on the bright side of things 










35. 


loud 








I 


36. 


make decisions with- out consulting others 








! 


37. 


neat , orderly 










38. 


need lots of praise 










39. 


obedient 








I 


30. 


rebellious 




I 

• 




I 


41. 


resentful 








,l 


42. 


responsible 








J 


V 43 . 


sarcastic 










44. 


sassy, "talk back" 








f 


45, 


self-centered 








r 


46. 


self-respecting 








1 


47. 


self-satisfied 








f 


• 

CO 


sentimental 










49. 


sho\7 love 








1 


50. 


shrev/d , devious 




i ' 




1 


51. 


shy 








1 


52, 


sociable 


- 




■ — • . - - 


» 

1 


53. 


stern 










54, 


submissive 








1 




1 ^) 
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Check list for learning activity (cont) Col. 1 

55. succccbful 

56. sympathetic 

57. tactful 

58. talkative 

59. teasing 

60. thorough 

61. thoughtful 

62. touchy, can't be kidded 

63. trusting 

64. uncommunicative 

65. understanding 

66. varied interests 

67 . very dependent on others 

68. well mannered 

69. willing worker 

Sample word descriptions of personality traits ; 



Col. 2 



Col. 3 



patience , 

cheerfulness 

friendliness 

persistence 

frugality 

punctuality 

enthusiasm 

cleanliness 



optimism 

neatness 

mannerliness 

kindness 



initiative 



reliability 

persuasiveness 



11 



Col. 4 






1-5 



Objectlve ii Identifies persons.1 qualities which enhance or threaten personal re- 
lations and considers these behavior changes beneficial to implementing career 
goals. 

Rationale ; There are a wide variety of personal qualities evident in people which 
may result in success in personal relationships and performance on the job. 

An awareness of these provides the basis for behavioral change. 

Enabling Objectives ; Identifies personal qualities which result in successful in- 
terpersonal relations. 

Identifies personal qualities which may hinder the development of meaningful 
Interpersonal relations. 

Acknowledges the importance of interpersonal relations as they relate to sat- 
isfactory employment. 

Assesses own personal qualities. 

Affirms that personal qualities such as abilities, attitudes, traits, and 
aspirations, are a function of learning t and that behavior can be changed when 
there is a need. 

Inno\^ative Teaching and Learning Approa ches; 

1. Have the class identify as many types of personal characteristics as pos- 
sible (for e.g. friendliness, small talk, ability in front of a group, groom- 
ing, etc.). Then, in given situations, have students determine which charac- 
teristics are proper and Improper as well as which are controllable and un- 
controllable. For example, qualities looked for in a teacher, friend, leader, 
employer, etc. 

2. Have students do a word sketch to assess personal qualities and rank 
those qualities in order of value to the student, (also see Activity #9). 

3. Have a personnel manager speak to the class on the importance of inter- 
personal relations in a satisfactory work situation. 

4. Have a team of five or six individuals perform a task while the rest of 
the class observes and notes group interaction and interpersonal relations. 
Discuss group findings at the end of the task (e.g. of tasks; Bulletin Board, 
class store, industrial arts shop, etc.). 

5. Bring in a local employer and have him describe three of his most valu- • 
able employees (give traits, abilities, etc.). Then help the class to see 
that each of the three individuals are different yet, there are common traits 
and abilities that make these people valuable to their company. 

6. Have a group of students investigate sources of occupational information. 
(See the guidance office for sources [evidence points to the fact that person- 
al characteristics are the chief cause for terminating employment rather than 
lack of ability)). 

7. Give class members. a list of the names of students in the class. Ask 
them to write the three most valuable personal attributes of each pupil (in 
eluding himself), as they perceive them. Examples of attributes may Include 
friendliness, math ability, physical strength, ability to speak before a group, 
etc. Inform each student of^he. _atf:rJ.but.es^ others perceived in him and compare 
them with self^emepfclonS'.' Dlscus/s with the class "the-Jimiqueness of Indlvld- 
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OBJECTIVE: Describes how several occupations would provide a means of expressing 



his personality, satisfying his psychological needs, utilizing his 
talents (abilities) and satisfying his basic needs of livelihood. 



RATIONALE: It is important for students to realize that an occupation may satisfy 



a number of personal needs and that their needs may be realized through 
not one but a number of occupations. 



ENABLING OBJECTIVES: Perceives his particular type of personality, psychological 



needs, talents, and basic economic needs. Identifies some grouping of 
occupations in terms of types of personality adapted to them, talents 
required, and economic possibilities. (As a resource, consider the 
Dictionary of Occupational Titles (D.O.T.) and the Occupational Outlook 
Handbook.) Assesses his personal needs in relation to several occupa- 
tions. Differentiate between jobs within an occupation. 



INNOVATIVE TEACHING LEARNING APPROACHES: 

1. Have students construct a balance sheet to evaluate amount of certain 



personality traits in himself and others. 

See attached sample. This can be a team project involving two 
students. Each student will fill out evaluation of himself and 
his partner, then exchange them and justify differences in 
evaluation. This can be extended to involving more than two 
persons . 

2. Conduct a field trip to a firm employing a number of people. Have 
students project themselves as filling roles they feel they could 
fill. On returning to class, have students list personality traits 
required of each job observed and have class pass judgment on ability 
to fill jobs chosen. (See attached sample of word descriptions of 
personality traits.) 

3. Have students make a list of occupational descriptions and personal- 
ity traits required in each using such resources as D.O.T. 

Have students choose one felt to be suited for and allow class 



The teacher may add his appraisal . 

Have students take an occupational choice and list of personality 
traits felt to be possessed to person in that occupation as a 
basis for an interview. 



person would not fit into some stereotype job. For example, tell 
why Pat Paulsen would not be fitted to be president, why Jackie 
Gleason would not be apt to be a success as a football quarterback. 

5. Have students illustrate how certain low-paying jobs would not meet 
certain basic standards of living. 

Describe the standard of living to be expected from a certain 
job for a family involving a wife and several children some of 
whom are in high school and college. . . 

6. Have students describe their expected standard of living ten years 
after leaving high school in terms of housing, clothing, food, car, 
appliances including color TV, etc. 



to give feedback in regard to their agreement or disagreement. 



4. Have students choose a well-knovm personality and discuss how that 



ERIC 



Ask if they have considered whether their anticipated job at 
that time will provide an adequate income for their wants. 
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7. Have students use statistical figures of expected income from par- 
ticular jobs and describe the standard of living such an income 
would provide. 

8. Have students give an illustration of persons not utilising their 
talents . 

9. Conduct a debate on such a subject as: 

People are born with certain talents that cannot be learned by 
others who did not possess the talent at birth. 

10. Have students give a biography of a person illustrating how they 
used their talents as a means to attain success. 



er|c 
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Obj ective; 



Examines preferred occupations in terms of his current life context, 
considering such factors as personal and parental aspiration, family 
background, personal values, etc. 



O 
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Make two dimensional chart of either subject area or Kuder interest 
areas. Under each interest area, list occupations of interest. 

These could be ranked according to level of training or education — 
or the student could determine training level after the list is 
completed. 

Put several student's interest patterns on cards. Have the class 
discuss how various life styles could apply to these patterns. 



DIAL CHART OF INTERESTS 




Surveyor 
Construction 
Wildlife Management 
Agriculture 




i 
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Objective ; Evaluates the relevance of his psychological needs for broad occupation- 
al areas (e.g., controlling , organizing , helping, communicating, persuading, 
relating, etc.)* 

Rationale ; Career development is essentially a process of relating self to occu- 
pations. Part of this process means discovering occupations in which one’s 
psychological needs are satisfied. In the exploration and discovery of stages, 
the student: 1. should consider broad occupational areas; 2. identify his 

own psychological needs. 

Enabling Objectives ; Defines and identifies psychological needs 
Establishes his own hierarchy of psychological needs. 

Identifies psychological need satisfactions available in a few jobs in each 
bread occupational area . 

Ranks occupations as he sees them satisfying his psychological needs. 

Innovative Teaching and Learning Approaches ; 

1. Break the.£lass into groups and have students compare their psychological 

needs with others in tlie group. Follow this up by giving the Minnesota Im- 
portance Test (So student can identify hierarchy of psychological needs) . ^ 

Score and explain the test so that students see the relationship between the 
test results and his preferred occupation. 

2. Present five 10 minute presentations by five different teachers on why 
they are teaching so students can identify psychological needs for a certain 
occupation. Vido tape for replay and discussion. Could also use occupations 
like custodian, secretary, cook, bus driver, etc. 

3. Same as //2 with other outside employees of common occupations. 

4. Same as #2 with same occupation In different product areas. 

5. Students interview three empluy -es of the same product area to de^eirmine 
what psychological needs are being sacisfied or not satisfied for each. 

Teacher may want to design interview aids for students. Follow with discuss- 
ion of similarities and differences noted. Try to deteirmine why. 

6. Same asi #2 with three different age groups of employees to explain psy- 
chological needs. 

7. Have students go out and interview a successful person who has satisfied 
his psychological needs to determine if achievement is greater because of 
this satisfaction (sources; newspaper, autobiographies, magazines, TV, etc.) 
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OBJECTIVE: Ident,ifle,a-j the personal compromises .he may have to .make in order to 

. attain „eocho sen occupational goal. 

0 

RATIOHALE: After an individual has chosen an occupational goal^ he may find conflicts 

.bet^"7eenjiiMiediate .desires . and long range plans. 

ENABLING OBJECTIVES:':- Identifies situations in the preferred occupation where com- 
promise might :be . necessary . 

% 

Identifies alternative solutions to a particular problem which requires 
compromises. 

Projects what' the repercussions might be for each compromise solution 
to a problem. 

INNOVATIVE TEACHING LEARNING APPROACHES: 

• 1. Present case. situations where the class can discuss personal compro- 
mises that could be made (e.g. Student wouid like to become a doctor 
but doesn't want to wait that long to get married.) 

2. Develop a list of compromise situations that he dan see at this time 
for his chosen X)ccupational goal, (e.g; age, money, marriage, etc.) 

3. Using the list developed in #2, list as many alternatives as possible 
for each conflict and then try to project what the outcomes might 

be for each compromise if it were acted upon. The student might be 
asked to select which, compromise he felt would be the wisest course 
of action and defend his choice. Classmates should be encouraged 
to challenge the choice and present raascns for the challenge. 

4. Bring in a speaker, who would point out what compromises he had 
to make in attaining his vocational goal. 

5. llntervievj a person now working in the same occupation the student 
has chosen and ask him what compromises he had to make. The student 
might ask the interviewee if he wishes he had made a different 
decision and why. Discuss findings with class. 
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Oblectlve; Verifies how management of resources may affect individual (standards 
of living at home, at work, nad in the community. 

Rationale ; Each person has his own unique set of resources (e.g., financial, time, 
special talents, interests, health, family position, perceived freedom of 
choice, etc.) These resources contribute to his uniqueness. Whether he uses 
these resources or not, and how he uses them, determines his way of life and 
his eventual satisfactions and dissatisfactions. 

Enabling Objectives ; Identifies those, resources available to him and to close 
associates. 

Determines what ways he will need to manage resources to accomplish his life 
goals and aspirations. 

Innovative Teaching-Learning Situatlans ; 

1. Have a credit adviser or banker talk to the class about the problems peo- 
ple have regarding the management of money and credit and how money manage- 
ment problems affect one's home life, his work, and his community life. 

2. Through written assignment and/or class discussion, teachers of English, 
humanities, or world history may offer students an opportunity to contrast 
their lives with the fatalistic philosophy of ancient Greek life. The belief 
of the Greeks that they were unable to control their o^to destiny ma5^ be com- 
pared to 20th Century living. Tragedies written by such authors as Aeschulus 
and Sophocles could serve to stimulate this kind of analysis. 

3. On Monday, assign the students to keep a diary for the week which will 
record their activities each half-hour. On Tuesday check to make sure that 
all are keeping these diaries. On Wednesday, assign a long, tedious kind of 
assignment which will take quite a bit of time. This assignment will be due 
on Friday. At the beginning of class on Friday, have each student clip his 
diary to his assignment and also substitute a number for his name. Arrange 
the students in groups of five and give them five assignments and diaries at 
random. Have the students discover which assignments were done carefully 
and completely and which were done poorly or not at all. When ask them to 
determine from the diaries whether those who did poorly could have spent more 
time on the assignment. 

Each group should report to the class their findings and observations. Those 
students who did finish the assignment allocated their resources of time to 
assure successful completion of the task. 

Those failing to complete the assignment were more likely to have made poor 
use of their time. How one manages the resources of time is a decision he 
will make. With respect to the task at hand, have the students discuss the 
implications (both positive and negative) of choosing not to utilize fully the 
time available. 

4. Suggest that each student interview a worker in his preferred occupation. 
The purpose of the interview will be to discover what resources the worker had 
available to him and how management of resources contributed to achievement. of 
his goals. 

5. Have students set a goal to be reached in one or two weeks. After the 
students have identified the goal they should write up a schedule of the time 
they will utilize to accomplish all their obligations and their goal. As they 
go through the coming days have them note any deviations of time spent in re- 
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lation to their proposed schedule. Have them discuss their reasons for devia- 
tions in light of appropriateness;, responsibility, and peer pressures to jump 
to quick decisions instead of planfulness of actions. 

6. To help students understand the use of people as a resource, have them de- 
bate the issue "It's not what you know, but who you know.' The teacher might 
follow this activity with general discussion. VJhen does using another person 
become exploitation? How dependent are we upon personal contacts in getting 
that first job? Is exploitation of others evident in our school? In classes? 
In club activities? 

7. Debate the choice of a new car or a used car. Perhaps a good used car 
will have less depreciation expense and give adequate service. Get help in 
selecting a good used car. 

8. Keep a budget. Plan expenditures. Discuss which items could be elimin- 
ated to keep costs down. 

9. Learn the truth about fabrics and fashion through library publications. 
Good taste is possible by careful selection and home sewing. 

10. Many home repair jobs can be done by the do-it»yourse.lf method. 

11. ftnme freezer, garden, home cooking of less expensive goods and meat cuts 
may be nutritious but budget wise. 

12. Family games, hobbles carefully selected reduce recreation costs. 

13. Use neighborhood exchange for babysitting. 

14. Read ads before shopping. Make list and avoid Impulse buying. 

15. Buy at the end of the season if it is a name brand item that retains fash- 
ion for a longer time. 

16. Watch and know which and when seasonal sales will be advantageous in buy- 
ing . 



17. Avoid buying Christmas gifts in December. 

18. Study consumer reports and market research studies. 

19. Compare products before making a selection. 

20. Pay cash as much as possible. Reduce the length of loan time. 

21. Learn to shop in budget basements, discount stores. But buy quality 
regular price items for those garments etc. that require daily durability. 
Pay less for a party dress to be worn once; more for dress or suit which is 
to be worn repeatedly. 

22. Become acquainted with expert sales persons who direct you to better 
selections. 

23. Have students identify ways they get good values for less money. 
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27. good listener 
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Objective: Verifies how management of resources may be influenced by values and 
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Ob iBctive : Uses stimuli provided by the occupational world to analyze self and 

the kind of person he wishes to become. 

Rationale ; Young people tend to pattern their behavior after models they observe 

in their life experiences. The problem is to provide an environment of realis- 
tic occupational observation and/or experience that will give an opportunity 
for the student to analyze himself in relation to the roles or images he ob- 
serves. 

Enabling Obisctives ; Attempts to identify and to erase the misconceptions acquired 
about occupational roles in day to day work as well as the occupation's role 
■ in society. 

Compares his self-concept with that which he observes in occupational models. 

Innovative Teachino-LearninQ Approaches ; 

1, Ask students to write their perception or stereotype of selected occupa- 
tions to establish pre-conceived ideas held. Class discussion of these after- 
wards. 

2, Individual students interview a worker in an occupation and follow this 
with class discussion. Provide structure for the interview and the class dis'- 
cussion to insure that attention is given to the underlying concerns such as 
strains and pressures, security, recognition, interest in the work, rewards, 
etc. 

3, Diary of observations of people performing their occupation. The students 

could observe: work activity, interpersonal relationships, quality of perfor- 

mance, etc. 

4, Have students record their personal activities for one week making note of 
which of these was liked or disliked and give an explanation of why. Students 
work together in small groups to discuss each individual's list of liked and 
disliked activities in relation to his present tentative career choices. 
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BROAD INSTRUCTIOtoiAL GOAL HO. II: 

Explores broad occupational areas in terms of opportunities, potential 
satisfactions, required roles of workers and other related dimensions. 
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OBJECTIVE: Obtains occupational experience as an essential part of his orientation 

to and introduction into the work culture. 

RATIONALE: One entering the work wo'^id needs to experience actual job application 

and task performance and to experience working relationships with the 
employer and other employees in order to discover the correlation 
between reality and his previous concept of the world of work. 

ENABLING OBJECTIVES; Relates actual work experiences to his anticipated expectations 
of that work experience. 

Affirms the philosophy that he owes the employer a day's work for a day's 
pay. 

Recognizes monetary rewards are ordinarily a result of his ovm produc- 
tivity. 

Acknowledges that there are disagreeable aspects of all types of work. 

INNOVATIVE TEACHING LEARNING APPROACHES: 

1. Encourage participation in the distributive education and other work- 
study programs of the school. 

2. Encourage after-school hours part-time work and summer work experience. 

3. Provide an opportunity for students to spend some time observing 
workers in preferred interest areas . 

4. Provide a service where students and emplo 3 ^ers can communicate 
relative to their work needs. 

5. Engage in role-playing. Have students play the role of workers and 
employers simulating certain critical incidents that may develop fn 
becoming oriented to the work culture. 

6. Invite a personnel manager from one of the local stores to come to 
the school to interview students for an imaginary actual job in his 
store. 

7. Conduct seminars or speaker programs for students who are working 
to discuss expand concepts of work. 
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Objectives 
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Increases the range of occupations and their functions and requirements 
of which he has knowledge. 
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OBJECTIVE; Identifies the multiplicity of kinds of interests satisfied by a few 
jobs in each broad occupational area (e.c« like to work v;ith people, 
like to work alone, like to work outdoors, like to work with data and 
information.) 

RATIONALE: A number of interests may be satisfied through a broad spectrum of jobs. 

ENABL^G OBJECTIVES; 

Groups interests into general categories ( e.g. working with people as 
compared to working with machines and things, or handling data.) 

Relates interests (grouped) to broad occupational areas. 

Examines specific interests in relation to specific jobs. 

Examines jobs that v/ill yield a common bond in that many interests are 
mutually satisfied. 

Examines th^; proposal that in a broad area many satisfactions taay be 
served while in a specific related job these interests may not be met 
(e.g. working in the field of advertising, an illustrator may not be 
working primarily vrith people) 

INNOVATIVE TEACHING LEARNING APPROACH: 

1. Have students go to the D.O.T. or similar functional classification 
system and find three occupations that have same personal charac- 
teristics. Follo\ 7 ing this, in terms of broad occupational areas 
have students survey interests of workers in certain jobs. Then 
bring this information back to the classroom and examine data for 
common bonds of interest. (Data, people thing.?) 

2. Have students \ 7 rite narrative job description including psycho-social 
dimensions of the job (e.g. personal interests advisable, personality 
characteristics, physical attributes, role-relationships, etc.) 

3. Have students select a particular interest (e.g. out-of-doors, people, 
art, etc.). In terms of that interest (or groups of interests) have 
students attempt to find a job in each broad occupational area that 
would serve the designated interest. For job titles, students may 
use D.O.T. Standard Industrial Classification, career books and 
other similar resource materials. 
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4. Have students identify own interests. May use Kuder Inventory, 

examine leisure time activities, etc. Then have students research 
occupational resource materials to identify a job in each of the 
broad areas of classification in which they can realize those inter- 
ests. Instead of v;ritten resource materials, students could inter- 
view people in the community to identify occupational areas that 
would Lfitlsfy interest patterns. 



I 



ERIC 



26 . 

- od 



II-4 



Ob iPcbivB t Identifies the kind and scope of capabilities required by a few jobs in 
one occupational area of his choice (s«g«» focusing a microscopof sealing 
a drawing, deciding upon the proper statistical routine, developing an approved 
approach to customer services)* 

Rationale ; If the student identifies the differences and similarities in the capa- 
bilities required of jobs within occupational areas, the process involved in 
this identification may result in more realistic vocational plans. 

Enabling oblectives t Identifies occupational areas. 

Identifies the different competencies required of various jobs within an occu- 
pational area. 

Identifies the similarities in competencies required of various jobs in an 
occupational area* 

Locates and analyzes sources of information. 

Relates competencies to himself. 

Innovative Learning Approaches : 

1. Have the student identify the capabilities required of a specific occupa- 
tion as he sees them and then as they are described in the Occupational Out- 
look Handbook. 

2. Ask the student to interview a personnel manager or employer with the ex- 
pressed purpose of identifying specific capabilities or requirements needed to 
successfully function in a particular job. Results of interview may be repor- 
ted to and discussed in class. 

3. Following discussion of job requirements, involve students in such activi- 
ties as role playing of the significant performance aspects of the job, (e.g., 
cash register operation, selling merchandise, constructing a display, etc.}. 

4- Take students on an industry tour and ask them to identify jobs that repre- 
sent different occupational areas. Have them point out differences and simil- 
arities in the requirements for given jobs as well as for various occupational 
areas. 
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OBJECTIVE: Describes occupational hierarchies associated with the preferred occupa- 

tion and requirements for moving to a higher position. 

RATIONALE: Individuals X'/ith a desire to advance X7ithin the realm of their chosen 

profession will find insight into the stages of professional advancement 
needed. Advancement and success depend on the knot/ledge and X'/illingness 
to climb the ladder. 

ENABLING OBJECTIVES: 

Identifies a progression of occupations xzithin the field of his choice. 

Analyses the requirements and qualities needed to progress in his 
chosen field. 

Elicits information from people in his chosen occupational area about 
advancement and success in the field. 

INNOVATIVE TEACHING LEARNING APPROACH: 

*USING THE TECHNIQUE OF STUDYING THREE AREAS * NON PAST FUTURE 

1. Through small group discussion X'/ith an adult leader four to eight 
students discuss how they see the successful people x^thin their 
oxm occupational area. This can be a one-setting situation or a 
continuous process involving weeks. These students do not need 
similar backgrounds in this discussion. They can leaim from one 
another . 

2. Over a period of time, with an unlimited number assigned, the student 
reads biographies of past people x/ho have shoxm the contribution 
they have made to a chosen profession. Such as Henry Ford in the 
automotive business. Have students list the traits as THEY see them 
that made these people contributors . This could be carried on in 

an English or History class with a duration that fits the class. 

3. As a culmination of the above areas the student v;ould talk to 
successful people x/ho are respected for their opinions as to hox; 
they vlex>7 the future of their business. This would help the student 
to deteciv any bias feelings. 

4. Have people at various stages of hierax'chy speak to students about 
their work, being careful not to stress too much the top positions 
and success stories. 

5. Have list of books and magazine articles on hox-r people advanced in 
their occupations. Ek., My Years x?ith General Motors Sloa-ne 
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Objective? Elicits information about what persons with experience and training in 
the preferred or selected occupations are receiving as compensation 
(fringe benefits, salary, etc.) 
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^ OBJECTIVE: Identifies the occupational areas which provide him with ego- involvement 

kinds of activities. 

^ RATIONALE; Ego- involvement seems to be an important factor in determining occupa- 

tional choice, job satisfaction, and advancement on the job. 

1 . ENfiBLING OBJECTIVES; 

j' Recognizes that ego- involvement is important to individual job success. 

Recognizes that jobs can provide ego- involvement activities. 

I Determines what activities are ego- satisfying to an individual. 

Determines ego-satisfactions that are available in many occupational areas. 
Identifies the ego-satisfactions available in his preferred occupation. 

n 
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Ob iective ; Verifies how varying needs for personal independence may be met by dif- 
ferent occupations and work settings. 

Ra tionale ; People have varying needs for personal independence. Jobs provide dif- 
ferent opportunities for personal independence. Select a job that fulfills 
his needs for personal independence. 

Elnablino oblectives ; Identifies characteristics of personal independence as a 
psychological need. 

Compares the varying degrees of personal independence found in various jobs. 

Identifies a number of occupations and work situations in terms of the oppor- 
tunities for personal independence which they provide. 

Innovative Teachino-Learnino Approaches : 

1. The teacher designs and/or locates and administers an instrument , that mea- 
sures personal independence and discusses the results in terms of persoffal 

need for independence and what their personal needs are. (Cattell’s 16 Person- 
ality Factor Test) 

2. Interview business personnel or employees and/or review job descriptions 
to determine the degree of independent and dependent actions the employer or 
employee makes. Discuss differences in the amount of independence given 
individuals in the same job or occupation and why these differences occur. 

3. Make a study of line and staff structures of the school organization,, 

Group activity to rate dependence or job independence among a number of job 
settings. 

4. Select several occupations from the Industry System of Classification and 
investigate job settings within these occupations. Identify the different 
opportunities for dependent and independent actions in the occupational areas 
selected. 
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5. Analyze the relationship of independent and dependent activities in the 
preferred occupation of the individual student. Have students relate this 
information to his own need for personal independence, 

6. The teacher in a particular subject area is encouraged to relate careers 
or job settings from his field to students identified needs for dependence and 
independence (e.g., when does a chemist have to act independently and how is 
he dependent on others; mathematician, journalist, accountant, etc.). 
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OBJECTIVE; Assesses potential satisfactions and dissatisfactions associated V7ith 



the preferred occupation (e,g., a sense of ac' jornplishment or no sense 
of accomplishraent, recognition from subordinates or peers or unhappy 
co-worker relationships, high or low income, taking responsibility, rou- 
tine or repetitive tasks, social status in the community, undesirable 
working conditions and working hours, and opportunity to develop unique 
solutions to problems) , 



RATIONALE; Young people need to formulate /national concepts about a preferred occupa- 



tion in terms of probable accomplishments, recognition, human relation- 
ships, expected income, working conditions, and responsibilities involved. 
By doing this, young people enhance their chances for making satisfying 
choices . 



Assesses the inherent job characteristics of his preferred occupation. 

Identifies the psychological rewards provided by the job. 

Identifies sources of dissatisfaction in preferred occupation 

Examines hts needs and/or expectations in terms of a preferred occupation 
and evaluates degree of satisfaction. 



Participate in cooperative vocational education programs such as Distri- 
butive Education. Discuss satisfying and dissatisfying factors experien- 
ced in cooperative part-time job. 

Review Dictionary of Occupational Titles, Occupational Outlook Handbook, 
and other such publications . 

Develop a check list of things expected from a job. Rank the factors 
in order of importance. 

Take a variety of job satisfaction inventories (e.g., Minnesota Importance 
Questionnaire). Discuss the meaning of the results. 

Explore reasons forvpgople changing or losing jobs by personal interview, 
etc. 



ENABLING OBJECTIVES: 



INNOVATIVE TEACHING LEART^ING AEPROACH 
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Ob lectlve ; Assesses the psychological and economic costs of performing a given 
occupational role. 

Rationale ; Students are often unaware that jobs have psychological, economic, and 
physical costs and that all young workers should become aware of these costs. 
Being aware of the costs results in compromises of occupational choice. 

Enabling obiectives ; Identifies some of the physical, economic, and psychological 
costs of a variety of jobs. 

Identi.fies some of the economic, physical, and psychological costs of the 
preferred occupations. 

Innovative Teachino-Learnino Approaches ; 

1. Identify a large organization business man and a small independent business 
man; approach each and have each describe the physical, economic, and psycho- 
logical costs of obtaining and holding their positions. Have the students 
report back to the class if this was a field interview. 

2. Identify two or three people who have been offered promotions or transfers. 
Have these people, describe and discuss their reasons for turning down these 
promotions or transfers. 

3. Identify two or three persons who have stepped down in position and have 
them discuss this with the class. 

4. Have students talk to their parents and ask about the psychological and 
economic costs of holding their jobs. 

5. Read "Death of a Salesman." Discuss how the man was dishonest with himself 
and how he woke up to this in later years. 

6. Students are asked to rank honesty, money, and co-worker relations in order 
of the importance of these values in choosing a job. By publicly affirming 
these choices the student is caused to think about what he does value and to 
consider the psychological costs of taking some jobs. This should lead into 

a discussion of other values or "costs" the individual faces and sometimes 
compromises when he takes a job. (E. g. High r ressure selling to make a sales 
quota; producing below capacity to keep peace with co-workers; cutting hair 
or dressing according to dress code, etc,). 
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objective; Exairilnes life styles and way of living associated with a few occupa- 
tions in the broad occupational area or areas of his choice. 

Rationale ; Life styles and our way of living have been changing rapidly, especially 



in the past ten years. The student must face the problem of 
changing life styles by developing an understanding of his ovm life 
style and then examining closely a few of the occupations to determine 
if his occupational choice will provide the means necessary to maintain 
that life style. 



1. Have students devise a personal inventory form, as a result of 
group brainstorming sessions, that would show personal values 
and ethical, moral and spiritual standards. 

2. Have each student fill out his own personal inventory. Then 
each student should have his parents fill out the same form and 
compare their answers and discuss differences. 

3. Have each student write a paper describing his life style at 
present, describing what he expects or would like it to be, and 
hcw -he wi3.1 use the information in developing a career goal. 

4. Follow up to evaluate. 



Enabling Obi ectives ; Describes his present way of life. 



Describes other life styles. 



Determines what components of a future life style might be. 



Innovative Teaching-Leaiming Approaches ; 
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Objectives Analyzes social roles and social demands required for successful perfor- 
mance in preferred occupations. 

Rationale ; Young people often believe that ability and interest in an occupational 
task is all that is needed. A student must be helped to see that each career 
Carries certain social demands and expectations and he must determine his 
readiness and ability to meet them. 

Enablinc objectives s Defines the acciological framework and the concepts of social 
roles, status and social demands that are inherent in occupations which vary 
from community to community. 

Identifies social demands of a feui occupations. 

Distinguishes between social roles actually required and those thought to be 
required in the common stereotypes of occupations. 

Assesses values, attitudes and abilities to accept or carry out the social roles 
and demands. 

Innovative Teachino-Learnino Approaches ; 

1. Invite the manager of the local country club to discuss the social behavi- 
oral differences he observes in club clientele whose purpose varies from pure 
relaxation to seeking opportunity for business contacts. 

2. Have several guest speakers come in to speak about the social demands of 
their occupations. Possibilities include; Chamber of Commerce representative, 
school superintendent, clergymen, etc. 

Students interview people as to how they feel about the social roles of 
their occupations. First Interview the vocational practitioner and then ask 
a man on the street to compare their views. 

4, Hypothetical case problems presented to students for class discussion. 

(E.g. a doctor is seen at the country club in an inebriated state. One obser- 
ver said, ”I hope I don't need my appendix out tonight.") 

5, Wake a study of the concepts of social roles and social demands as described 
in books such as Vance Packard's Status Seekers . Have students search avail- 
able literature concerning the sociological framework of American society from 

a list of sources provided by the teacher. 

6. Have students create a list of common social demands and send this list to 
an employer asking him to identify those which are required, condoned or pro- 
hibited of certain occupations within his employ. (E.g. Being prompt, groom- 
ing, grammar, etc.) 

7. Have students analyze the role relationships found in their preferred occu- 
pation. The sales person has contacts with customers, supervisor, display man, 
janitor, etc. What are the satisfactions and problems or strains that occur 

in these relationships? 
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OBJECTIVE: Gathers evidence of the effect of ijencral level of employment or growth 

in the economy on job opportunities. 

RATIONALE: Students should be aware that economic conditions such as recessions or 

booms may affect the number and varietjr of jobs available vjhich in turn 
may help a student plan for his first job or a job change. 

ENABLING OBJECTIVES: Acknowledges that an expanding and inflationary period in our 

economy will usually provide excellent job opportunities, whereas a 
depressed economy \ 7 ill usually decrease the number of jobs available. 

Identifies seasonal "highs" and "lows" that can affect the job market 
in his preferred occupation. 

INNOVATIVE TEACHING LEARNING APPROACHES:' 

1. Reads the business sections of newspapers and magazines to gain an 
understanding of the prevailing economic climate. Discuss current 
employment conditions and relate to current economic climate'.' • 

2. Visits the State Employment Service to obtain reactions of the ES 
personnel and those seeking work to discover how business cycles 
affect job opportunities. 

3. Obtain publications from the Bureau of Labor, the State Employment 
Service, the Federal Reserve Board and the National Economic Advi- 
sory Council indicating trends and statistics relating to employment 
and unemployment. 

4. Show the movie, "Grapes of Wrath" to provide a visualization of the 
problems of unemployment during a depression. 

5. Discuss the economic problems of life in future years. Try to 

project what it will be like to get a job tx^enty or thirty years from 
now and where will these jobs be located. 

6. Analyze the Gross National Product and other economic indices (and 
the Viet Nam War) and how these effect the job market. 





11-14 



Objective ; Assesses the extent to which technological change may affect the em- 
ployment opportunities and task requirements of a preferred occupation. 

Rationale ; The speed with which business and industry are undergoing change re- 
quires that young workers have the knowledge necessary to predict the impact 
of these changes upon their chosen occupation. 

Enabling Objectives ; Explains the concept of data processing. 

Projects uses for data processing in his preferred occupation. 

Analyzes the results of these projected uses for data processirg and shows 
evidence of sound career planning which takes these factors into account. 

Innovative. Tea chine- Learning Approaches ; 

1. A regional chain of discount stores keeps track of every single transac- 
tion which takes place in the stores. Every item stocked has a number. When 
the item is sold this number is punched onto a tape in the cash register. The 
information is then fed into a computer. When new stock is received by the 
store, this information is fed into the computer. When customers return mer- 
chandise, this information is also fed into the computer. Let's look at the 
jobs in the store and try to discover how they have been affected by the 
computer. 

a. The check-out girl. Tliose of you who have been in a large discount store 
know that most of the purchases are put into a shopping basket and brought to 
a cash register. The check-out job has not been considered a difficult task. 
Today, in addition to pressing the buttons on the register to record the prices 
of the items purchased, the girl must record the stock number. Because of the 
computer, she must make no mistakes. 

One store manager was heard to say, "I would rather one of my check-out girls 
would make a mistake and charge a person 10 cents on a $1 item than to make 
an error in recording the IBM number." 

Whjr is it important that the check-out girl doesn't make any mistakes? lifhy 
would t.ie store manager make that statement? 

b. Role-play. This firm has a large number of people who work in .a central 
office. It Is the job of these people to buy the merchandise for the stores 
to sell. Tiiey ace called buyers. Generally, a buyer is responsible for one 
department or for a series of related departments (such as rugs and draperies, 
or household kinds of goods, etc.). Before computers were used, buyers 
didn’t- really know how many goods were being sold unless someone went to the 
store and counted how many goods were left over. They often guessed how many 
items would have to be ordered and as a result, they often were out of some 
items and had too many of others. 

You are the president of this company. You have just hired a person to help 
you run your new computer. This person is called a programmer. Explain to 
him the problem that your buyers are having and make some suggestions as to 
how the computer could help the buyers. 

c. This firm also has a number of department managers in each store. As you 
would imagine, the department manager is responsible for the sales within his 
department. Previously, it was very hard to know what other department managers 




11-14 



in other stores were doing. If you wanted to know, for instance, if the hard- 
ware managers' in the other stores were selling, as many hammers as you are, you 
would have to call up each one of them and ask. They would have to go out and 
count the hammers that they have left, and subtract that from the number that 
they received. Most of them couldn't find the sheet that told them how many 
they received and so even though you called them all, they couldn't tell you 
anyway. 

As president of the firm, one of the department managers has asked you how ha 
can find out whether or not other stores are selling more hammers than you are. 
Explain your problem to the programmer and tell him what information you should 
have in order to help this department manager, 

d. Each store in this organization has a man who is responsible for everything 
that happens within that particular store. This man is called the store manager. 
One particular store manager has had trouble with one department. For some 
reason this department doesn't sell as much as he thinks that it should. When 
he asks the department manager about this, the department manager says, "How do 
you know how much my department should sell? I think that we do all right," 

As president, the store manager calls you with his problem. What suggestions 
can you make? 

2. Read a text which predicts change such as Skinner's Walden Two or Edward 
Belamy's Looking Backwards to discover the change on a historical basis. Ana- 
lyze what has been, what is now, and what will be, 

3, Get a resource speaker who will project changes in the future. 

4. Identify duties common to a job in the past, present and future, 

5, Analyze a part-time job and make predictions of what changes can occur. 
Determine what changes should be made to perform the job more effectively or 
efficiently. Discuss suggested changes with training sponsor and report back 
to the class the training sponsor's reaction to suggestions. 

6i Have a panel of retired people talk to the class about changes that occurred 
in their occupational field over the years and how they MiSnt about meeting new 
requirements of the jobs they held. 
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Obj ective; 



Identifies social and economic growth trends and their potential 
effects on broad occupational fields and preferred occupations. 
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Objectiye ; Interprets statistical data and draws conclusions about occupational and 
industrial employment trends, their expansion or decline. 

s. 

Rationale ; While new jobs are continuing to appear, old jobs are disappearing. Keep- 
ing this fact in mind, the student will better be able to predict long-term 
employment trends for realistic career planning. 

Enablino Oblectives ; Reads and understands charts, graphs, and percentages. 

Locates sources of information. 

Applies the information obtained, in terms of future occupational and industrial 
employment trends. 

Utilizes his ability to predict occupational and industrial employment trends 
in setting personal vocational and educational goals. 

Innovative Teachina-Learning Approach ; 

1, Develop a unit based on Bureau of Labor Statistics, lYlinnesota State Employ- 
ment Service reports, -charts and graphs and discuss their meaning and use in 
making predictions. 

2, Have students chart the employment trend in a seasonal occupation and explain 
the meaning of the trends shown, 

3, Invite experts (math teachers, counselors, etc.) in to discuss the use of 
statistics in everyday life, 

4, Do research on trends within a selected occupation. Follow-up with an oral 
report citing sources used and predictions made based on information obtained, 

5, Chart, on a long-term basis, the employment trends within a given occupation, 
Make predictions based on information obtained. This could be a class or small 
group project, 

6, Discuss in small groups or with teachers and counselors his personal plans 
and goals (personal assessment). 
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OBJECTIVE: Identifies the various job ladder or career progression possibilities of 

a few jobs in each broad occupational area. 

RATIONALE: Since a young person may tend to identify only t7ith an entry job, it 

might be helpful in planning his future if he would tentatively identify 
himself with an occupational area. He could be made familiar with the 
job opportunities and future advancement possibilities of some of the 
jobs that exist in his chosen occupational area. , 

ENABLING OBJECTIBES: 

Tentatively identifies himself with an occupational area (or family) . . . 
e.g. medicine, marketing, education, agriculture, engineering, etc. 

Develops a chart to learn the language and to show meaning of career 
ladder or career progression. ' • 

Analyzes the entry level occupations and the opportunities for progressing 
that exist within the broad occupational areas* 

IMOVATrVE TEACHING LEARNING APPROACH; 

1. Take tests of interest and achievement, use checklists of occupations, 
search the DOT, and other techniques to help Identify the student's 
area of interest with the help of the counselor, his teacher, or other 
helpful resource person. 

2. Investigate occupations that are of interest to him through visita- 
tion, interview, part-time work on the job, etc., particularly with a 
view to investigating relationship of occupations to each other. 

3. Search the SRA Job Family publications, Occupational Outlook Handbook, 
and other occupational publications to seek information about people 
working at jobs in an occupational area to help set vip a progression 
or hierarchy of jobs existing within the selected occupational area. 

4. Interview a representative of a union and/or management to find out 
the kinds of things needed for job progression. . .seniority, further 
skills, further education, etc... It might be well to show here that 
not every job has mobility — no career progression (doctor). 

5. List, debate, or discuss the kinds of things that hinder or help 
progression. 

6. In discussion, use the resources in the room... parental occupational 
areas, what occupational area did the furnishings in the room 

come from. 
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Ob iective ; Determines whether preferred occupations require high levels of geo- 
graphic mobility. 

Rationale t Students may not be aware of the fact that many jobs require mobile 
workers. All students should understand the term "mobility" whether it be 
horizontal, vertical, or social. 

Enabling Obiectives : Accurately define mobility and be able to *^iscuss it with peers, 

parents, teachers, and future employers. 

Identifies a number of jobs that require mobility and discusses or writes about 

the degree of mobility required for each of these jobs. 

Describes the degx.'^ee of mobility required for the preferred occupation; how 
this mobility affects the success of the job and his attitude toward this mo- 
bility. 

Identifies the factors that make it possible for a person to be mobile. 

Assesses the socio-psychological effects of mobility on himself and family. 

Innovative Teachino-Learnino Experiences ; 

1. Have each student define and discuss horizontal, vertical, and social mo- 
bility, Each student should express his own attitude toward the concept 

as it relates to occupations. The attitude may be pro or con; however, it is 
important that the student decide if he would be willing to take a stand on 
the issue. 

2, Each student should identify jobs that require mobility. The student 
should see the relati"'nship between jobs that require mobility and those that 

do not; i.e, local firms vs national firms; small firms vs chain stores; re- / 

tail firms vs manufacturing firms, etc. 
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3, Have each student discuss the term mobility with parents and have these 
parents relate the need for mobility in their jobs and their attitudes toward 
moving. Report findings in the next class discussion, 

4, Have each student seek from printed sources and persons in the preferred 
occupations information about mobility in case of a transfer. Discuss what 
happens when a worker refuses to accept transfers, 

5, Discussion of the kinds of things individuals gain from remaining in the 
same community^, from participation in local government, social groups, busi- 
ness ventures, church groups and adaptability, 

6, Present a case study of a family that moves frequently; for example, a man 
and wife with three children— one in high school, one in elementary school, 
and one preschool— move 11 times in 3 years. I'Jhat problems would take place? 
What determines where you live? (home, family, job, relatives?) Which is most 
important? Rank the factors and discuss compiled ranking by the class. 
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OBJECTIVE: Demonstrates awareness ©f the fluid nature of the occupational structure 

by identifying possible changes. 

RATIONALE!: The career pattern is dependent on the durability of an occupation. Stu- 

dents must recognize the need to be flexible and plan on continuous change. 

ENABLING OBJECTIVES: identifles^^^^tors which Influence occupational change in his 
preferred occupational field. 

Identifies possible changes in preferred occupation. 

INNOVArrVE TEACHING LEARNING APPROACH: 

1. Generate a list of obsolescent occupations. Have students investi- 
gate nature of the occupation and examine v:hy the occupation is no 
longer needed. 

a. Use resources such as an old Dictionary of Occupational Titles, 
and old newspapers. 

b. Investigate obsolescent terms such as a "gandy worker" in the 
railroad industry. 

2. Interviex7 parents, relatives, and neighbors and look for changes in 
th&ir occupational history. Look for patterns of change because of 
the fluidity of occupations. 

a. Team teaching, farming, etc. 

3. Innovate future lobs in theiir otra communities; in rural areas J and 
in large cities, Who will fill them? 

4. Analyze why an industry didn't succeed/contrast with a future opera- 
tion. 

5. Search newspapers for evidence of occupational Stability or insta- 
bility. 

a. Make a scrapbook of articles as evidence. 

6. Small groups brainstorm to identify factors x^rhich influence occupa- 
tional stability. 

7. Student select his preferred occupations through selected readings, 
interviexfs ; project the future stability of those occupations. 
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Ob lective ; Compares immediate rewards with long term rewards in several occupations. 



Rationale ; Jobs offer three basic kinds of rewards, economic, intrinsic, and sta- 
tus, Each of these rewards come at different stages in various occupations. 

An awareness of this reward structure is essential to realistic career plan- 
ning. 

Enabling Objectives ; Identifies values he attaches to different kinds of rewards. 
Identifies the immediate and long-term rewards of his preferred occupation (s). 
Identifies his rewards in several selected occupations for comparison purposes. 

Innovative Teachino-Learnino Accroaches ; 

1. Have students describe what they want from a job or their work. Individu- 
ally rank their wants according to importance. Develop a group composite. 

Class discussion of individual values. 

2. Have students survey othere (eg. parents, teachers, workers, etc.) to de- 
termine how they rank various rewards, 

3. Have students determine economic, intrinsic, and status reuards of various 
occupations at different levels within the occupation. Graphically chart the 
attainment levels and patterns at five year intervals in work life. Use as 

a basis, his preferred occupation (s) and other occupations. Resource material 
might include Occupational Outlook Handbook, Bureau of Labor Statistics, sur- 
vey of parents, businsssmen, professions, etc. 
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OBJECTIVE: Weighs the economic rewards against the psychological rewards in con- 

sidering preferred occupations. 

RATIONALE: A realization that in finding satisfaction in the world of work, one 

has to be cognizant of the extrinsic and intrinsic rewards. These 
satisfactions might vary as the individual matures. 

ENABLING OBJECTIVES: ' 

Identifies the psychological rex^ards available in various occupations 
and in his preferxed occupation. 

Considers the importance of psychological rewards and the importance of 
economic rewards. ....... .. 

Discovers the different values people place- on pfiychological rewards 
and economic reward at different life stages. 

Perceives how his o\m evaluation of psychological and economic rewards 
may change xd.th maturity. 

INNOVATIVE TEACHING LEARNING APPROACH: 

By role playing a group of- $tudehts can demonstrate the reactions 
they received from people they 'know in the types of rewards the 
worker gets. For example, the student may only sefi the material 
aspect of oxTuership of a home, car; recreational equipment, etc. 

But by using one's Imagination the student can try to gain a sensi- 
tivity to other rex^ards that are less obvious. 

Taking as many personality traits as one likes - such as extrovert- 
introvert, and listing the types of rex-7ards that appeal to these 
types of characteristics . By comparing as the student see these 
different types of personalities he then can compare himself as 
where he x-70uld feel more comfortable. 

By following through x\rith the second learning approach mentioned 
above (This xjould act as a readiness technique), the student could 
write a projected resume of his values as he would picture himself 
first at txro years io, the future, then five years, and probably 
ten years hence. Considering his family status as he matures maybe 
more realistic plans will be ventured. 

Having students observe movies, tv, and films to gain an insight 
into rexjards in various occupational areas. Then being careful to 
show both sides of the issue, have small group discussion on the 

psychological rexjards and the economic rev7ards shox^n. 

/ 

Suggested list of problems to be presented in a small group for problem solving; 

Case Problems 

1. Davy Jones has been on the job for a 'period of four years in his present mid- 
management position. Though he X7as qualified and ready for a promotion, x-7hen 
the opportunity came up a short time ago, another man x-7as promoted over him. 
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Even though the promoted man did not have the qualifications Davy thought he 
possessed. Hov; would you handle the situation if you ^;ere; 

Davy? 

The promoted man? 

Upper management? 



2. Susie started out in sales in a large retail department store with aspirations 
of being a department manager someday. After a period of time,' Susie found 
she did not like meeting customers on the sales floor. She requested a transfer 
to a non-selling area of the store even though her performance on the sales floor 
had been quite good. 

If you were management, what would you do vjith Susie? 
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BROAD INSTRUCTIOi'JAL GOAL WO. III*. 



Explores the psychological meaning of work and its value in the human 
experience. 
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Objective: Assesses the contribution of a wide rrnge of various occupation to 

society. 
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Objective; 
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Analyzes the value which society places upon personal endeavor and 
achievement in light of his oT-m values. 
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Ob iectiv/e ; Begins to formulate a concept of his place, obligation, and destiny in 
society . 

Rationale s Each individual in an interdependent society has a responsibility to 
provide for himself as well as others he accepts responsibility for, to make 
a contribution to the maintenance and improvement of society. Within the 
society are opportunities to gain for himself and to contribute. 

Enabling Obiectives : Recognizes that he has a role in society and takes steps to 

develop that role. 

Accepts financial responsibility for himself and moral responsibility to so- 
ciety. 

Recognizes the need to accept responsibility and/or provide for significant 
others. 

Develops a vision of his potential future life in the world of work. 

Innovative Teaching-Learnino Approaches ; 

1, Have student make a follow-up study of one former student in his school 
to determine how he has found his role in society. Use of school yearbooks 
could be helpful in identifying students to contact, 

2, Have students debate the meaning and truthfulness of the constitutional 
guarantee of s "life, liberty and pursuit of happiness," 

3, Have students debate whether a job is an expression of your personality 
or whether the job tends to create a certain type of personality, 

4, Ask students to attend the movie, "The Private World of Harry Frigg" and 
then discuss the effect upon others of Harry's role and status, 

5, Have students make up two budgets. The first one should be his own present 
needs and income. The second one should be a hypothetical o-ae for a family. 
Obtain the assistance of his parents and teacher to see- the differences in 
financial responsibility of each. 

6, Have students give brief oral reports on a study of recent year designates 
of Outstanding Youno IV|en in America to get impression of how one achieves a 
place in society. 
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OBJECTIVE^-- -Cites examples of how society is benefited by the willingness of indivi- 
duals to utilise their- abilities in vocational tasks. 

- Jl63H0H&IiEj ^l!he young- worker may feel it makes little difference to society if he 

uses his abilities on the job or not. As a consequence, he may be 
developing very little feeling of self-worth through his job. Knovrf.ng 
of specific instances where society has benefited from a person's 
x^illingness to use his abilities, may serve as a motivational force foi‘ 
the worker to examine his own abilities and attitudes to see hovr he, too, 
can contribute to society through his v/ork. 

ENABLING OBJECTIVES: 



Identifies people v;ho have and have not made contributions to society 
through their work by willingly using their abilities. 

Determines the resulting gains or losses to society because thej’’ have or 
have not used their abilities vocationally. 

Describes the self-image of people who have or have not used their abili- 
ties to contribute to society vocationally. 

Identifies contributions student hiroself could make to society through 
his work. 



Describes how a Trilling, cooperative attitude can benefit society. 
Analyzes his oxra attitude regarding his responsibility toward society. 



INNOVATIVE TEACHING LEARNING APPROACHi 
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1. Look for illustrations from real life of people who have contributed 
to society through their work. They should look particularly for 
examples of ordinary people from all walks of life. Sources; 

Readers* Digest, biographical reference books, people they knoxir, 
relatives . 

2. Find examples from history of people who either did not use their 
abilities or misuses their abilities vocationally. Project how the 
course of history might have been changed if they had used these 
abilities constructively. Divide into groups and then determine 
which group comes up v;ith the most thorough, logical and original 
projection. 

3. Have students interview a person in their community they feel has 
made the community a better place to live. Look for attitudes this 
person has towards others and himself. 

4. Discuss this idea x- 7 ith their parents and then bring to the class 
illustrations of both types of people referred to in first objective. 
Try to determine how each person feels about himself. 

5. Approaches 1-4 might be implemented in a variety of ways; genex*al 
class discussion with each student responsible for making a contri- 
bution; a debate as to whether making contributions through work 

to society adds to your feeling of self-worth or not. 
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6. Write a theme in x/hich the student describes an incident in his ovm 
life xi^here he has done a good job v/hich he feels benefited someone 
else in some way. Include his feelings and reactions. What xjas his 
attitude toward doing the job? 

7. Have each student talk x^ith people on at least two different jobs, 
asking them how they feel their particular job benefits society. 
Students might choose a job they are interested in for themselves. 
Share information through class discussion. 

8. Have students go through want ads and point out contributions that 
could be made to society by the worker on each job. 

9. Prison inmates might be used as resource people to talk to young 
people about their oxjn lives in relation to using their abilities 
vocationally to benefit society. 

10. Interview people on skid row. See how they feel about using their 
abilities willingly on a job. 

11. Have students attend the Amateur Inventors Exhibit (?) presented at 
Redwood Falls, Minn. They could visit exhibits, interviex^ people, 
and draw conclusions as to how these inventions can benefit society. 
They should also look for the kinds of attitudes these people have 
about themselves and x^ork. 

12. Discussion on attitudes: Do you see it as being important to do 
your best on a job? Hox^ do you feel about doing an honest days work 
for an honest dollar? What effects do lying about x^hile you are 
absent from x 7 ork or pretending you are sick have on yourself and/or 
society in general? 
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Objective: 
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Affirms and demonstrates the conditions that are essential for a bal- 
anced and productive life and the part that vocation may play in the 
overall scheme. 
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OBJECTIVE: Identifies work as a principal instrument for coping with and changing 

man ' s environment . 

RATIONALE: Mans environment can be changed. One of the best ways of changing man’s 

environment is through the work situation. 

ENABLING OBJECTIVES: 

Recognizes that man’s environment can be changed. 

Recognizes that each person must cope with the environment around him. 

Identifies ways the environment has been changed in the past. 

Determines ways an individual could help change the environment . 

Identifies ways in which an occupational group could change an environ- 
mental situation. 
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Ob.1ect:lve ; Distinguishes between work as acceptance of employment (with the pri- 
mary objective of securing the income it provides) and career which carries 
with it a whole series of expectations. 

Rationale ; Many students look at work as a source of income with no particular 
career objective in mind, yet, many jobs carry certain requirements which 
reflect employer/employee expectations. Students should be made aware of 
these requirements. In this way, early work experiences become more meaningful 
in terms of total career development. 

Enabling Objectives ; Identifies the differences between the terms wo rk and career . 
Describes career patterns of several of the occupations of his choice. 

Identifies entry level jobs related to his career goals. 

Distinguishes the differences in being Interviewed for a part-time job and 
for a full-time career job. 

Innovative Teaching and Learning Approaches ; 

1. Have the class discuss what they feel is the difference between the two 
teinns, work and career. (Can be done in English class, (wcrd meanings). 
Sociology, etc.). 

2. Have a speaker who is established in his career, talk to scudents about 
the development of his career pattern. Also, have him relate the relationship 
between his early career experiences to later career development. 

3. Have students do a card sort of what they feel is important in an ideal 
job and compare the results with a card sort they will do on the satisfactions 
in a part-time job they have held. (Refer to Minnesota Studies on Work Adjust- 
ment to get the dimensions of job satisfaction.) 

4. Have a class discussion on what the group feels are the proper entry level 
jobs for their career goals. 

5. Have students interview "experts” (present workers in areas of interest, 
personnel managers, counselors, etc.) to find out what entry level jobs would 
aid in reaching their career goals. 

6. Arrange a business or industry tour so that students can see job progression 
within a particular company. 

\ 

7. Have a local personnel manager come to the school and identify for the 
students the job progression within his company and discuss career opportunities. 

8. Have students analyze jobs within a job family and identify entry level vs. 
higher- level jobs within that grouping. (Sources; Occupational Outlook Hand- 
book, Dictionary of Occupational Titles, Community resources, etc.). 

9. Have students role play an interview of students looking for work and one 
interested in a career . Have students or local personnel people decide which 
of the two students would be hired for the job being offered and state their 
reasons for feeling this way. 

10. Have a personnel manager conduct a role-playing interview in the classroom. 
Have two students, one looking for part-time work and the other looking for 
full-time work . Have the students point out the different things that are 
looked for during each type of interview. 
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Objective; 
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Appraises the social worth of work performed at different socio-econ^ 
omic levels. 
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Objective: 



Values work not alone for what it affords in consumption of goods 
and services, but for the intrinsic meaning it makes possible for him. 



OBJECTIVE: (reworded) Has a concept as to how the meaning of work changes - for ex- 

ample from an economy of scarcity to an economy of abundance. 

Examines the changing meanings of work, as in times of abundance or in 
tin;es of scarcity. 

RATIONALE: Students should have a concept as to hwt 7 the meaning of work changes. 

This should lead to a personal consideration of the meaning of ones ovm 
vocational choice. Students should realize the possibility of having a 
personal philosophy of work that may be different or even in conflict 
with the philosophy of work of a person in different circumstances. 

For example, an older person is apt to be more interested in security 
while younger workers may be more ready to take risks and be most 
interested in opportunities for advancement. 

For example, a person with less formal education may be most inter- 
ested in immediate financial returns while those in the process of 
formal education are more apt to think, in terms of long range goals. 

ENABLING OBJECTIVES: 

Identifies periods of historical change from an economy of scarcity to an 
economy of abundance. 

Identifies different parts of the same country which have experienced 
relative scarcity or relative abundance at a given period of time. 

Defines an economy of scarcity and an economy of abundance. 

Recognizes that the meaning of work may differ between persons depending 
on the extent to which they experienced an economy of scarcity or an 
economy of abundance. 

INNOVATIVE TEACHING LEARNING APPROACH; 

1. Distribute a list of ’’meaning of work" descriptions and have students 
consider each in an economy of scarcity and in an economy of abun- 
dance. 

2. Have a student take the role of a radio or TV announcer reporting 
what has happened since an imagined sudden depression began, say a 
month previous . 

3. Discuss what is meant by saying that '^people in the present seek 
psychological needs rather than economic needs, as in the past.’’ 

4. Compare living conditions as shovm in "Grapes of Wrath" and living 
conditions where the student lives . 

5. Conduct a debate on such subjects as; 

Work has lost a sense of dignity and purpose for individuals. 

Changes which have occured in our economy have deprived individuals 
of becoming involved in their work, for ejcample, as when a worker 
did all the work from raw lumber to finished furniture. 



Ill- 10 



6. Have students bring to class for display a want-ad section from 
different parts of the country for a given data. Compare job oppor- 
tunities and analyse economic factors. 

7 . Have an older person visit the class and compare the meaning of 
work as he observed it long ago to the present. 

0. Have a young worker visit the class and tell the advantages and dis- 
advantages of his present employment. Later have class discuss 
meaning of workers job as worker perceives it. 

9. Have students interview a number of workers in the old age bracket 
as to what work factors are most significant to them and Survey a 
number of workers in the young age bracket with the same question 
and discuss results in class. 
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Ob TBctivB ; Identifies the changing meanings of work. 

Rationale ; Work means different things to different people. As culture changesj, 
the meanings of work change. 

Enabling Objectives; Defines what work means to him at the present time and what 
it will mean in the future. 

Evaluates meanings of work for people in a variety of occupations and job settings. 
Recognizes that the meaning of work will change in terms of time and occupation. 

Innovative Teaching-Learning Approaches t 

1, Role-playing; Have students place themselves in an occupation or job 
setting and relate to the group what work means to them (eg, doctor, machinist, 
teacher, technician, etc), 

2, Role-playing; Have students place themselves in different life-style 
situations (eg, financially independent, status seeker, economically deprived, 
etc.) and relate the meaning of work as they think these situations call for, 

3, Have students ask parents what work meant to them in different stages in 
their working lives and what work might mean to them in the future, 

4, Class survey of sister's and mother’s occupations. Discuss meaning of 
survey findings in comparison with the history of women in the world of work, 

5, Have a personnel worker speak to the class on changes over many ..years with- 
in his company (eg, jobs, job requirements, company policy as it affects these 
jobs, etc.), 

6, Conduct a survey of community employment in terms of sex and average age 
range of workers, Make some analysis of what work is likely to mean to the 
majority of workers or to workers in different age groups and the two sexes. 



Objective; 



Summarizes the ways in which his preferred work contributes to the 
welfare of mankind. 
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Objective: 



Obtained information about the way which his preferred occupation 
might affect his community and family life, his residential or geog- 
raphic mobility, his type and amount of leisure— time activities. 
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OBJECTIVE: Discusses the extent to x^hich he is free to move among the three possible 

choices; xrorlc, play, creative leisure 

RATIOIIALE : In our economy of abundance the individual is able to vary the proportion 
of XTOrU, play, creative leisure that X7ill make up his life style. 

ENABLING OBJECTIVES; Differentiates betx^een work, play, and creative leisure. 

Obtains information about how various occupations will accomodate differ- 
ent proportions of work, play, and creative leisure. 

INNOVATIEE TEACHING LEARNING APPROACHES: 

1. Select list of activities. Have students classify according to xjork- 
play-creative leisure. Discuss results in terms of box'/ these acti- 
vities vary in classificatinn. 

2. Have students select three occupations of interest to them. Research 
these occupations in terms of time available for xrork, play, creative 
leisure. Students could interviex/ or survey people in these occupa- 
tions. Collect data from several people in same occupation. Have 
discussion about differences. 

a. According to sex. 

b . Are there any patterns for a given occupation? 

c. What do X'je give up when x-7e change the proportions of X7orlc-play- 

creative leisure? 

d. Relationship betx^een worU-play-creative leisure and 

1 . . Income 

2. Social Status 

3 . Job advancement 

4. Standard of living 

5 . Personal health 

6. Marriage-X7ith or x^ithout children 

3. Have students raal;e a graph of x 7 orlc-play-creative leisure for various 

j occupations— make comparisons. 

4. Have students prepare a budget of the balance between work- play- 
creative leisure in their life style — compare X7ith those they have 
found in occupations of interest to them. 
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□b iBctivB ! Employs his Isisura time in ways that are meaningful to him. 

Rationale s Some jobs do not satisfy all of an individual's psychological needs, 
Many psychological needs may be satisfied through leisure time activities. 

The student should be able to find some way of balancing work and leisure so 
that they both aid in personal life adjustment. 

Enabling ObiBctives ; Balances work and leisure to aid in personal life adjustment. 

Evaluates the use of his time in terms of the meaning it has for him and makes 
realistic plans to use his time as effectively as possible. 

Identifies psychological needs not satisfied on the job and the ways these 
needs can be met in other activities. 



Innovative TBachino-"LBarnino Approaches ; 

1. Explore and discuss the meaning of such terms as work, job, leisure, and 
play® Have students give examples of various activities and how they may be 
classified according to the above terms (eg. mowing the lawn may be work and 
leisure time activity, both). How much leisure time does a person have? 

2. Have students chart the leisure time activities of an adult worker. Have 
students chart their own leisure time activities (considering school their 
job). Discuss how the identified leisure time activities complement their 
job (school) requirements. Have students evaluate the use of their time in 
terms of the satisfaction thay receive and how these activities contribute to 
personal development. 

3. Have individual students list a number of leisure time activities that 
would be Tisaningful to them if they were employed in their preferred occupations. 
May want a person in that occupation to see the list and verify its realism. 



4, Have teachers in all subject matter areas identify leisure time activities 
that are subject matter related (biology—collecting, identifying, etc,). 
Teachers develop lists of activities and programs, 

5, Have student rank several kinds of leisure time activities in terms of the 
value of the activities to them. By publicly affirming these values, they 
learn how othei- students value the activities thereby clarifying their own 
values^ 



6, Call in experts (professional and/or local—recreation director, park 
board members, etc.) to discuss the value of leisure time activity in a personas 
life, Hava experts identify leisure time activity available in the community# 
Include adult education as well. 
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OBJECTIVE: Considers the work contribution of woman to be as socially significant 

as that of man. 

RATIONALE: The role of women in the work force has been undergoing considerable 

change since World War II. The trend is toward more women working and also 
more equality on the job. In the past, there has been somewhat of a double 
standard in that women’s work was not judged by the same standards as men. 

This attitude also is changing, implying that women's contributions are as 
significant as men’s. An awareness of this trend may help both men and women 
to work together more effectively and with more understanding. 

ENABLING OBJECTIVES: Determines attitudes toward work of women j as compared to men 

working on the same job, prior to and after World War II. 

Analyzes this changing trend of woman’s role in society and its significance to 
society and the Individual. 

INNOVATIVE TEACHING LEARNING APPROACHES: 

1. Have the class prepare a set of questions to use for a survey of attitudes 
toward women women working. Each member of the class would then be responsible 
for interviewing a specified number of people in different age brackets. The 
class would tabulate the results =jid analyze their findings. Interview both men 
and women. 

2. Bring to class illustrations of women in the community working at jobs 
comparable to men’s jobs. 

3. Have a panel of women who are working in a variety of fields discuss the 
changing role of women in their fields. 

4. Have students write a theme describing how this changing role of women 
working may affect their future lives. For instance, how does the male view 
the female worker in ths future; or how do girls see themselves in the working 
role in the future. 

5. Have girls visit a company where there are women employed. Following the 
visit, have them discuss the importance of women on certain jobs as they observe 
them working. 

6. Discuss the problems men have working with women supervisors. 

7. Interview several personnel managers in regard to problems created by 
women working and how management deals with these problems. 

8. Have students discuss their ovm attitudes toward women vrorking. This could 
Include a discussion of how cultural values may influence their attitudes toward 
women working. 

9. Have students read and discuss Sex and the Single Girl , and other books, 
magazines . articles , newspaper articles, etc., relating to women in the world of 
work. 
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Ob iective ; Acknowledges that many women will need the stimulation and rewards of 
an occupational role in addition to a family role. 

Rationale ; Girls of high school age do not tend to think of themselves in terms 
of entering the labor market. This often results in a lack of effective 
career planning and causes the girl to think only in terms of herself as 
a short-term employee until marriage. 

Enabling Objectives; Assesses the need of women for an occupational role. 
Identifies reasons why women work. 

Affirms the need for girls to make vocational plans and prepare for careers. 

Innovative Teaching-Learning Approaches ; 

1. Ask those who have working mothers to raise their hands. Have these stu- 
dents interview their mothers to determine why they are working. Also have 
the students determine the actual job title of the working mother. Write 
these on the board. Note that many of the occupations will be semi-skilled, 
low paying jobs. Have the students draw conclusions as to whether women 
should plan and prepare for a career. 

2. Have your students interview women who are working in the community. Why 
are these people working? Can a woman always plan on a lifetime with a hus- 
band who will be a good provider? What satisfactions do women achieve from 
working situations that are not present in the role of homemaker. 

3. Have your students interview male high school students to determine 
whether the expectations of males play a strong part in keeping women in minor 
occupational roles. 

4^ Assign the book, "The Natural Superiority of Women" by Ashley Montague. 
Hive the students debate the question, "Are women naturally superior to men?" 

5. Assign a role playing situation which includes a student's grandmother, 
mother, herself, and her own daughter. Each should stress the role of the 
woman in her own time. The person playing the daughter will, of course, have 
to use her own imagination in determining the role of the future. Structure 
the roles so that the changing historical role of the woman is emphasized. 



Sources: Manpower Report of the President . 

Government Printing Office, 1968. 



U.S. Dept, of Labor, Washington; 
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BROAD INSTRUCTIONAL GOAL NO. IV: 

Understands modem work organization aiid its agglomerate 



milieu. 
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Investigaites and discusses the way in which tnanasement , labor, govern- 
ment and public dynamics interact to influence work life. 
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Objective ; Demonstrates familiarity with thoso factors which stimulate or retard 

vocational opportunities (eg. the role of taxation, emphasis on production of 
consumer goods as opposed to capital goods, lending policieti, etc.). 

Rationale ; There are many factors beyond the control of an individual which influ- 
ence vocational opportunities. The student must be familiar with these factors 
so that in career planning, he may be able to enhance his own vocational oppor- 
tunities. 

Enablin g Obj ectives . Identifies the factors in the American economy that affect 
Job opportunity. 

Analyzes whether the identified factors stimulate or retard vocational oppor- 
tunities. 

Innovative Teachino-LearninQ Approaches ; 

1, Group discussion of factors which affect vocational opportunities. Follow 
this with a summary activity such as, one member of each group presenting the 
findings of his group to establish a corporate list of these factors. 

2, Have students analyze their compiled list of factors and describe, first, 
the positive effects of the factor and then, the negative effects on career 
opportunities. 

3, Ask each student to find one occupation that is now, or is becoming obsolete 
and attempt to establish the reasons for this change in vocational opportunity. 
Sources suggested; parents, businessmen, industrial workers, census occupa- 
tional data, DOT comparisons. 

4, Have school counselor discuss changing career opportunities with the class, 

5, Where possible, visit two industrial plants in one day. One of these 
should be of the non-automated type and the other a highly automated type 
in order to obser'./o the contrast in career opportunities in each plant. 

Have students record their observations and discuss them. 

6, Have students interview employment service people to gather information 
about changing career opportunities as they have observed them. The students 
are to write this up as an article for the student newspaper or put out a one- 
time paper for all students in the school or class. 
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OBJECTIVE: Determines how businesses structure the authority of specialists and 

their relationship v/ith each other. 

RATIONAIjE: Specialists are frequently in positions of responsibility because they 

are competent in a certain field. A young person v/ill be able to adjust 
to 6 work situation, and to his place in it, more easily if he under- 
stands the functions of these specialists and their places in the 
organizational structure. 

ENABEING OBJECTIVES: 

Compares typical organizational charts and describes differences and 
similarities between them. 

Investigates the responsibilities of a variety of specialists to under- 
stand their positions more fully. 

Describes the placing of various specialists in the organizational 
structure and their relationships with others in terras of functions. 

INNOVATIVE TEACHING LEARNING APPROACHES: 

Bulletin beards or organizational charts showing the placing of 
specialists and line-staff relationships. 

Class discussions of business structure including organisational termi- 
nology (e.g., names of positions with similar functions differ from 
company .to company). 

Specialists as resource speakers. • 

Field interviews with specialists. 

Oral and/or written reports concerning these interviews. 

Required reading (e.g., Everett Sloan; My Years with General Motors) 

Have students construct organizational charts based on personal experience 
and develop specification lists for positions indicated in the charts. 
Identify the responsibility of specialists and the qualifications necess- 
ary for the specialists to assume these responsibilities. 
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Ob iBctivs t Debates the benefits of patterned behavior in a social institution as 
against the advantages of individual initiative. 

Rationale : When a young person enters the world of work he is confronted with 

situations where he is expected to conform or follow behavior patterns of 
others. On the other hand there may be advantages in using his own initi- 
ative in determining what his behavior will be. He should be aware that 
in any organization there may be conflicts between expected behavior and 
his individual pattern of responding. 

Enabling Objectives ; Identifies the choice to work in a conforming situation or 
a work situation based on discovery through individual initiative. 

Observes the differences in freedom in various school, college and work 
settings. 

Evaluates the need to work with a congenial group, to be an intrinsic part 
of the functioning of the group, to be needed and welcomed by the group as 
important aspects of the satisfactory job. 

Innovative Teachino-Learnirio Experiences ; 

1. Open up a discussion by presenting examples of cheating in school and 
cheating on tha job. Discuss the reasons for cheating and how it affects 
behavior of the group and their productivity. Take a survey on the preval- 
ence of cheating, attitudes toward cheating, and the variety of ways people 
cheat. Have students read and discuss the article about Air Force Academy 
students cheating. Discuss. 

2. Use the film from Guidance Associates, Pleasantville, N.Y., entitled 

"Teenage Values the Choice is Yours." Discuss. . 

3. Discuss the Old Gold TV commercial— Be an individual or be one of the 
crowd: •' 

4. Read the Hawthorne Study--Experiments at the Hawthorns Plant of the 
Western Electric Co. It may be found in any popular social psychology 
text. Weigh the advantages of workers conforming to the production stan- 
dards of the group versus producing to the limit of ones capacity. 

5. Read Behavio r in a Sellino Group by George Lombard (Harvard University 
Press) and discuss the differences in the expectations of managers and the 
performance standards the sales people set. 
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5. Examine and discuss v^ays an individual may influence power structure. 
Identify whether the influence is along the lines of formal or informal 
power. 

a. For example, what effect is evident in the politics of "who you know" 
as a means of achieving a certain goal. 

6. Help students to use factors below as a means of attaining power. 

a. Position , e.g. , an elected officer of a club is automatically a student 
covmcil member; department manager automatically sits on the executive 
board of the organiziatlon. 

b. Personality , e.g., being good looking, outgoing, aggressive, may influ- 
ence selection of cheerleader. 

c. Money , e.g., corporation officer is selected as chairman of local com- 
munity festival. 

d. Knowledge , e.g., an "A" student is selected as chairman of Science Fair 
demonstration; skilled student in industrial arts is selected as "foreman" 
of float committee. 

7. Examine the effect of the customer on power structure, (e.g., choosing 
an experienced worker over young worker). 

8. Examine the symbolism used to identify power (e.g., "white coats" in medi- 
cal services, titles, carpeted office, and other physical facilities of 
work situation). 

9. Discuss the implications of power structure and how it may be misused 
(e.g., smaller departments may resist changes in the business organization; 
unions and their power upon an organization such as requiring a manager 

to go to the foreman instead of directly to the worker; threat of a teacher 
strike to force school board to negotiate on smaller class size). 

10. Use nevvspaper to identify local units of power within the community 
(Y.M.CiA. , American Legion, D.A.R. , P.T.A. , Minority Group Organizations). 

11. Analyze power structure in several kinds of institutions: 

a. Send a student committee tc legislature to interview an experienced 
legislator and a new legislator. 

b. Send a student committee to school, agencies, etc., to determine 
power structure. 

c. Analyze the electoral college with respect to power structure. 

12. Assig,n readings in resource books (e.g., Floyd Hunter, Community Power 
Structure . Doubleday Paperback A379; C.W. Mills, Power, Polltica an d 
People, Viking Press. 



OBJECTIVE: Assesses the effect of power structure on the role of a worker in a 

v 7 ork situation. 

RATIONALE: For effective vocational development, it is necessary for the worker to 

recognize his limits of responsibility and/or freedom to determine his own 
work role. Further, it is desirable that the worker be able to examine the 
positive and negative effects of different levels of authority upon his work 
position, 

ENABLING OBJECTIVES: Defines “power structure" so as to be aware that it exists and 

is functioning everywhere (home, school, business, clubs, etc.). 

Identifies both formal and informal power. 

Identifies the power structure of several work situations. 

Distinguishes the effects of power structure on a variety of occupations 
within a particular organization. 

Recognizes both formal and informal power influences as well as overt 
and covert lines of communication. 

Examines the relationship of the worker’s attitudes toward his job and 
the subsequent effects upon the power structure of the total organization. 

INNOVATIVE TEACHING LEARNING APPROACHES: 

1, Identify power structure through use of a chart. (Appendix contains 
both power structure and flow charts which may be used to delineate 
organizational power structure. Flow chart may be used to describe flow of. 
authority, responsibility and lines of communication.) 

2. Divide class into small groups (6-10). Assign each student a position that 
may be in effect in a business organization. Request the students interact 

in regard to a business problem (e.g. , assignment of vacations, proposed 
raises, worker complaint, etc.). Following this, have students discuss the 
effects of power each position may have held in regard to resolution of the 
problem. Also, discuss any hidden influence which may have been evidenced 
(e.g., "p7.aying up" to a particular position of higher authority), 

3. Chart and discuss power structure of school’s student body. Examine 
and discuss both formal and informal influences of power. Discuss both open 
and hidden lines of communication among students, (Example in Appendix). 

4, Arrange for a beginning worker to visit class and discuss the effects of 
power structure on his particular job situation. Also discuss the effects 

of unions, employee organizations, etc., in conjunction with both the informal 
and formal power structure of the business. 
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Examine the effects of power structure on special groups such as 
direct salesman, administrators, etc. Discuss the role of women 
and informal povrer. (e.g. reluctance of business, education, etc. 
to place V70nien in positions of authority. In contrast identify 
iafluence of x/ife in helping husband to attain poxjer) . 

^ 14. Use simplified form of sociogram in classroom in terms of influence 

of each student. 

a. Assign a task requiring class to decide a. certain course of 
action (e.g. where to have class picnic). Discuss and reach 
a solution.) 

b. Distribute 3x5 cards and' have students identify student who X'7as 
most influential in the decision. 

c. Plot on sociogram (sample in Appendix). 

d. Examine for high influence; have that student (s) share XTith class 
the factors which he feels causes him to be a high influence?*. 

e. Discuss ways in which students may increase position of influ- 
ence or power. 

i 15. Utilize club activities to examine which students have most influ- 

ence (e.g. on a selling project). Examine hox^ir much each person 
participated and their effectiveness. Discuss what each person 
could do to change (e.g. personality factors.) 
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APrENDIX 



SAl-IPLE MATERIALS FOR LEATIIIHG ACTIVITIES 
OF OBJECTIVE IV- 5 
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IV- 5 

Activity #1 



Formal Structure; Organizational chart for Departmentalized Retail Store 
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Formal Structure; School 



IV- 5 

Activity ^^1 
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Formal Structure: School Organization 



IV- 5 

Activity #1 
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Formal Structure: Family Grocery Store 



IV- 5 

Activity #1 



Oxroier-Manager 
( father) 



j Accounting 
: (mother) 



son . 



son 



Dept- Mgr. ( 
Produce t 
Meat, Milk ' 



Dept. Mgr. 
Vegetables 
Canned Goods! 



Check-out 



Check-out 





Appearance of "Informal Structure" 



IV- 5 

Activity #3 



PREBIDENT 




—“—Informal Structure 
Formal Structure 

Both the president of the organization and the sales laanager were interested in 
product development and therefore worked directly with the chemist. The president 
is ^oing odt of channels since the formal structure prescribes working through 
the plant manager. In working with the chemist, the sales MAliAger' is assumigig 
a function not formally assigned to him but he takes it because it satlsties his 
interest in product development . 

The office manager found it convenient to work directly with the chief of packing 
operations In handling orders and billing customers . In working with the chief 
of packing operations, the office manager is also going out of channels. 

The formal structure apparently did not satisfy the wants of the' president . and the 
sales manager, nor did it make for efficiency in matters concerned with orders and 
billings. Under the circumstance, and Informal structure developed which had 
little relation to the formal structure. 

An Informal organization can sometimes reveal weaknesses in an organization and 
suggest wants in meinbers not satisfied by their roles as formally defined. 
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Activity #14 



SOCIOGRAM: 



"Powerful" vs. "Popular" person 
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Sociometric diagram shovTing a "powerful" and a "popular" person 
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"A" Is directly 

chosen by four individuals who In turn are chosen b 3 ? many others both Inside and 
outside their groups. "A" is in a highly influential position though "B" is more 
popular being chosen by seven individuals. "B" is less influential since those 
vjho chose "B" are not themselves chosen. 
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Ob iecfciv/e ; Examines and discusses the effect of different kinds and degrees of 
authority upon the power structure within the work situation (eaQoy economic 
control, administrative power, educational development, technical proficiency, 
and interpersonal abilities). 

Rationale ; The young person starting in a new job may give the impression of re- 
sent^n^ authority or resisting the power structure, or he may appear overly 
conforming because of a feeling of powerlessness. The problem, frequently, 
is -in not understanding how authority and power are structured. 

Enablino Obiectives; Distinguishes between formal and informal power structures. 

Explains why individuals are given authority and control. 

Analyzes the power structure in a specific work situation. 

Innovative Teachino-Learnino Approaches ; 

1. Have students draw upon an organizational chart showing the formal power 
structure of a firm which employs workers in his preferred occupation. 

Hava the student interview a supervisor or manager to determine the kinds 
and degrees of authority attached to various positions in the firm. 

2. Ask students who are employed part-time to draw an organizational chart 
of the firm which employs them. Have the students identify the reasons 

why supervisors, department managers or certain individuals in the structure 
are given authority, 

3. Have students form a corporation or firm to carry out a fund-raising 
project. Before electing officers and assigning functions and responsi- 
bilities have them determine what qualifications the positions require. 

At periodic times during the project, have the students analyze who is 
exerting influence in the group decisions and why these individuals are 
able to lead the group. 

4. Ask the students to determine the kinds and degree of authority associated 
with their preferred occupation. They should analyze and describe what 
qualifications the person must have to be given the authority or power 
required by the occupation. 
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OBJECTIVE: Cites examples of social and economic lav7s, regulations and/or customs 

which legislate the individuals activities in the work situation 

MTIOMLE: Almost all work situations have some lav;s> regulations, and/or customs 

governing some of the activities of the person on the job. The young 
worker may be able to make a more realistic selection of an occupation 
if he is aware of these regulations, etc. and the reasons why they 
came into being. Such an awareness might help him to develop a more 
understanding attitude toward these activities and ultimately improve 
his performance on the job. 

ENABLING OBJECTIVES: 

Identifies government regulations at all levels (local, state, and 
federal) relating to age, hours, kinds of work allowed at different 
ages, etc. 

Identifies regulations within a company which affect the work activi- 
ties. 

Analyzes how organized labor has affected individual activities in the 
work situation. 

Analyzes the effect of professional ethics in governing work activities 
in business and professions. 

Identifies local customs or the expectations of society which have an 
influence on the individual's activities in the work situation. 

INNOVATIVE TEACHING LEARNING APPROACHES: 

1. Use a variety of netvspapers, trade journals, etc. for example of 
how unions set limits or define what people do on the job. Compare 
what these sources have to say about the union's role in the v;ork 
world. 

2. Write to the Dept, of Labor or Commerce for information on regula- 
tions for entrj^ level jobs. 

3. Bring in a labor- relations man and/or union official to inform the 
students of the roles government, management, and unions play in 
regulating vrork activities on specific jobs. 

A. Interviec-7 parents as to opinions on labor unions. Discuss these 
ideas in class. 

5. Bring in a guest speaker from business (such as from an advertising 
agency), or from professional organization to discuss the code of 
ethics for their particular group. 

6. Compare company regulations by use of handbooks from various com- 
panies (e.g. Prudential, Electric Company, etc.) They could follow 
this up by making a handbook of their pvm for an imagined Company. 
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7. Think of examples of regulations on the job that have nothing to do 
with efficiency but must be carried out. (e.g. white shirt and 
coat in some offices . ) 

8. From a taped interview try to determine what some of the social 
pressures are on job activities. 

9. Get contributions from class as to social pressures they have 
experienced as part-time workers. Discuss different pressures 
they mjgfet experlittce as- full time workers?. 
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Ob j ectlve ; 



Explains the interdependency of all workers and work talents in con' 
tributiiig to the general economic welfare. 



OBJECTIVE; Disavows the traditional concept of division of labor by sex through 
knowing the developments which have reduced its importance. 

RATIONAXE; Occupational opportunity applies equally to men and women. Labor market 
barriers which were previously based on sex discrimination are in many 
cases no longer important. 

ENABLING OBJECTIVES: 

Gains Insight into the fields of endeavor that he did not previously 
consider to be feasible or applicable to men or women. 

Acknowledges women's needs for advancement, responsibility, recognition, 
and achievement in their careers as well as men's needs. 

Analyzes occupations in terms of what restrictions, if any, are truly 
realistic and inherent in the training because of sex. 

Identifies fair and equal treatment as a condition for employment 
satisfaction. 

INNOVATIVE TEACHING LEARNING APPROACHES: 

1. Discussion of kinds of jobs traditionally held by women, or men. 
Where have they crossed lines? Is this changing? Are opportuni- 
ties equal for both sexes? 

2. Debate about equal salaries for equal jobs. 

3. Enumerate developments which have changed women's role 

a. Increasing mechanization of routine and physically heavy work 

b. General development of household equipment. 

c . Planned parenthood 

d. Child care facilities 

e. Acceptance of training institutions of female (or male) trainees. 

f. Public change of attitude towards women in men's roles. 

4. Citing examples of women now encroaching into what were considered 
men's fields (and vice versa) 

a. increased mobility, access to transportation 

b. creation of many new jobs which vromen can do 

c. changed philosophy towards wife^s’ working by hus'band 

5. Citing examples of occupations where women (or men) are not 
accepted. 

6. Discussion as to whether women are really equal, whether this is 
not a "woman's world". 

7. Cite examples in business of special hiring practices. 

8. Illustrate and discuss how jobs affect dress (women wearing slacks, 
for example) 
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9. Role-play having men apply for jobs traditionally held by the 
women, and vice versa. 

10. Discuss the change in competitive athletics with the new role of 
women. 

11. Have a woman from the business world talk to class about problems 
she encounters in gaining acceptance, moving ahead, etc. 

12. Discuss the pros and cons of universal conscription. 
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BROAD INSTRUCTIONAL GOAL NO. V: 

Possesses an avjareness that the individual's role in work is tied to the 
well-being of the community. 
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Db lective ; Demonstrates in hio vocational planning an interest in contributing to 
society in ways that go beyond his effectively performing job requirements and 
meeting his financial obligations. 

Rationale ; Social organization depends both on economic stability and sound human 
relationships which provide the spirit motivating community growth and action. 

Enabling Dblectives t Analyzes the relationship between social contributions made 
through work and through personal involvement in family and community affairs. 

Appreciates the importance of community organization. 

Defines his role in relation to commjnity growth and activity. 

Acknowledges the implication of sound vocational planning and the individuals 
ultimate personal contribution to the community. 

Innovative Teachino-Learnino_ Aeproaches ; 

1. Buzz sessions and. report. Group discuspion-discuss various jobs and their 
contribution to maintaining a healthy society. 

2. Group discussion— discuss how an individual may contribute to society in 
ways not related to job or uiork. 

3. Panel or lecture and discussion— invite local members of community (presi- 
dent or active members of service organizations such as Lions, Rotary, JC's, 
councilman, mayor, schoolboard member, etc.) to discuss relationship of 
service organizations or individual service to the community welfare. 

4. Individual or small group— survey the number and type of service groups 
in the local community, 

5. Individual— Students analyze their own talents and abilities in terms of 
the type of personal contr'^butions they might make to school and community 
affairs, 

6. Individual or small group— analyze community needs and plan and discuss 
ways and means of making improvements, (recreation— business, etc.). 

7. Case study--demonstrate how a planned vocational program identifies and 
coordinates individual talents and abilities toward effective action (consi- 
der a well planned program vs. a poorly planned program and economy of time 
and effort). 



(Possible resource, Carl Rowan's series on small communities in Minnesota 
published in early 196D's.) 
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Objective; 



Debates the appropriateness for our time of the ethic of 

versus an ethic of cooperative giving without any promise of return. 
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Obj ectlve: 



Examines the issue of how work in America can help' to overcome the 
poverty in which the majority of mankind Is steeped. 
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Objective: 



Identifies with n wide rnofre of coinmmlties rrd attaches to the glm- 
ultnnoous memberships varyino- decrees of Tj^io-ht in accordance with 
his own tests. 
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Db lectiv/e : Analyzes the extent to which individual welfare is dependent upon the 

well-being of all people in the society* 

Rationale : Although the individuals welfare is dependent upon his own abilities, 

initiative, and effort, his welfare is also affected favorably or unfavorably 
by the general well-being of the community in which he lives. 

Enabling Objectives : Recognizes the effect of the local and national economy on 

individual well-being* 

Identifies the characteristics of individual and societal well-being* 

Analyzes the relative influence of individual ability^ effort and environmental 
conditions on human well-being* 

Examines the effect of economic and social disparities in human well-being. 

Innovative Teachino-Learnino Approaches : 

1. Have the class discuss the causes of riots, wars, and crime and the parts 
played by individuals. Discuss effects on individuals. | 

2o Have parent or grandparent discuss with the class the effect of the great 
depression on human well-being* 

3. Have students study the lives of highly successful individuals and 
examine possible effects on their success of differing social and economic 
conditions* 

4. Have student group discussion about what they consider to be characteristics 
of their personal well-being* 

5. Have students develop a chalkboard list of ways in which their student 
group could enhance the well-being of people in their community* 
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V-6 



Objectives Investigates and describes how an individual’s social roles in the 

comniunlty are Influenced by the work he does and how well he does it# 
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Objective; 



V-7 



Gives cxnnpics and analyzes the courses of unethical and Illegal 
practices In the business >coi^u^ty (e.g.» antitrust violations, 
collusive bidding on government Contracts', private deals with sup- 
pliers In a flagrant conflict of Interest, etc.) 



V-8 



Objective; Analyzes the extent to which business operates on the principles of 
Individual self Interest or social responsibility. 
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